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Abstract 

The nature of the pupil’s adaptation at the beginning of school attendance is 

one of the important indicators of his development and a precondition for 

further school education. The beginning of school attendance includes 

especially pupil’s everyday joy, achievement of better school results, 

building positive relationships in the new team. There is unsuccessful 

adaptation present in the pedagogical practice that is characterized by 

negative attitudes towards the school education and the appearance of the 

adaptation difficulties. In the presented theoretical analysis, we specify on 

adaptation difficulties with the emphasis on the causes of their existence in 

pupils at the beginning of the school attendance. The paper focuses on the 

selected areas which have the impact on the start of adaptation difficulties of 

beginning pupils. A broad-spectrum view of the occurrence of adaptation 

difficulties of beginning pupils allows the identification of their causes, the 

provision of adequate support and intervention to eliminate.  
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Introduction 
A beginning pupil is confronted with new conditions, formal activities, and 

responsibilities, the mastery of which requires an adequate level of skills and 

knowledge. If the resulting requirements of the school education are not at 

the level of the pupil's possibilities, then adaptation difficulties appear. The 

adaptation is necessary to be perceived as an interdisciplinary phenomenon 

and in pedagogical practise, it must be assessed within the individual 

components of the personality, the environment influencing its development. 

The level of the development in various areas and conditions in the given 

environments in which the child develops his/her own potential, can predict 

several causes of difficulties in the pupil’s adaptation process at the 

beginning of schooling. The causes and manifestations of adaptation 

difficulties are different due to the individual peculiarities of the pupil within 

the physical, mental, and socio-emotional development (Boethel, M. 2004, 

Monkeviciene, O. a kol. 2006, Marturano, E.M. 2008). Reasons for 

adaptation difficulties are also found in the family, preschool and school 

environment, which also contribute to the success of the adaptation by their 

own degree of influence (Rimm-Kaufman, S., Pianta, C. R. 2000, Slezakova, 

T. 2012, Pratt, M. E. a kol. 2016). Existing research findings point to an 

increased occurance of pupil’s adaptation difficulties at the beginning of 

schooling (Perry, B.,  Dockett, S. 2003; S. Burvyte, S. 2011; Kourkoutas, E. 

et al. 2011; Slezakova, T. 2012). Theoretical and practical knowledge of the 
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adaptation process of each pupil requires recognition of its importance for 

further school education and personality development. 

 

Adaptation, adaptation difficulties of pupils at the beginning of school 

attendance  

The beginning of school attendance is a specific period in a child’s 

life that brings many changes and requirements for the child, family, and 

school environment. The nature and length of adaptation is different among 

pupils since the individuals may react differently. School education brings a 

certain degree of yet unknown load towards to cognitive processes, socio-

emotional skills, physical preconditions. This is associated with difficulties in 

the period of adaptation, the causes of which exist in several areas affecting 

the development of the pupil. 

In the professional literature, we find several definitions of the term 

“adaptation”, the content of which is different with respect to the scientific 

field. A comprehensive view of adaptation is present in pedagogy, which in 

three aspects concretizes its multidisciplinary understanding. The general 

adaptation of an individual to society represents a socio-psychological aspect, 

which for pedagogical practice means the adaptation of the pupil to the 

requirements of the school in accordance with the acceptance of the socially 

obligatory role of the pupil. The beginning pupil acquires appropriate 

behaviour, establishes contacts with teachers and peers in the classroom, and 

forms teaching habits. Preventing and minimizing the presence of adverse 

effects is the starting point of the pedagogical aspect, which means adapting 

the school environment, respecting the individual peculiarities of the child. 

Adaptation in theory and practice includes the physiological aspect, i. e. 

knowledge of health status, possibilities of the organism and different levels 

of burden (Slezakova, T., Tirpakova, A. 2006). There are links between 

individual aspects, and so it is necessary to comprehensively respect them as 

a prevention of the emergence of the resulting threats. 

Children perceive significant changes and the presence of 

differences associated with the beginning of schooling, which represents the 

entry into a relatively structured school life. Failure to correspond to the 

conditions of the educational process with the possibilities of children leads 

to the occurrence of adaptation difficulties. M. E. Marturano (2008) 

emphasizes the increased incidence of difficulties in the school environment 

during the transition from pre-school to primary education. A beginning pupil 

faces several tasks that result from his development, age and new stage. In 

school education he tries to succeed, in the class team he establishes friendly 

relations with peers, he acquires and respects the set norms. 

In the professional literature, we find several definitions of the term 

adaptation difficulties. The terms maladaptation and maladjustation are used 

to denote them (Kopanyiova, A. 2009). Due to the defined meanings of the 

terms and content differences, we further prefer the terminological definition 

of adaptation difficulties as school maladaptation. (Marko, J. 1971, Praška, J. 

2003, Slezakova, T. 2006, Prucha, E., Walterova, E., Mares, J. 2009) 

According to J. Marko (1971), it is a complete discrepancy or impaired 

harmony between school requirements and children's assumptions. O. Cacka 
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(2009) approaches the concept of maladaptation in two levels - passive and 

active form. In the Pedagogical Dictionary (2009) maladaptation is 

characterized as bad, incomplete, and inadequate adaptation. The authors 

determine psychological, socio-cultural, economic deprivation as its causes. 

I.T. Babajevova (1990, In: Slezakova, T. 2006) names the difficulties arising 

in the period of adaptation with the term “adaptation disease”, “school 

stress”. 

The given process, which is influenced by a number of factors, is 

therefore perceived as not corresponding to the conditions of the educational 

process with the possibilities and abilities of children. Although the 

beginning pupil tries to adapt successfully, this process is not successful. The 

result is a feeling of excessive and disproportionate burden, which has an 

impact on the emergence of adaptation difficulties associated with the feeling 

of failure, dissatisfaction, insecurity. 

There are three levels or degrees of adaptation in the literature, 

which vary according to the time and quality of the related changes in the 

child's body. The first stage, referred to as easy and rapid adaptation, involves 

the disappearance of minor, diagnosed signs of difficulty within two months. 

The medium level of adaptation difficulties is limited to the duration of half a 

year. Its characteristics include the occurrence of inappropriate behaviour, 

playing during the lesson, non-response to the teacher's stimuli and there are 

emotional fluctuations associated with crying. The third, high degree of 

adaptation difficulties perceives their presence in the student for more than 

half a year. The problems relate to the rules of school life and the acquisition 

of the content of the curriculum, which reduces the school success and 

popularity of the student in the classroom. (Bezrukich, M. M., Jefimovova, S. 

P. 2000, Korotajeva, G. S. 2008, Slezakova, T., Tirpakova, A. 2006, In: 

Borbelyova, D. 2017)  

 

The causes of students' adaptation difficulties 

The emergence of adaptation difficulties is caused by a wide range 

of causes, which are different with respect to the individual peculiarities of 

the child. These are often unconscious phenomena and situations that become 

the cause of the difficulties present during the period of adaptation. Their 

content affects many areas of the child's life, whose personality is formed in 

the family, preschool and school environment. Existence in mutual 

interaction conditions several causes of future difficulties in the child's 

adaptation process at the beginning of schooling. We advise on the important 

tasks of the teacher to learn about the individual adaptation process of each 

student, to reveal related difficulties and their causes. Based on the successful 

identification of individual manifestations, the teacher can create conditions 

for their prevention, elimination, and provision of adequate intervention. 

There are several examples of existing difficulties and identified 

causes in the literature. There is currently no revised structure of the causes 

and manifestations of adaptation difficulties. Their interpretation is different 

for the authors. We have identified common areas that have an impact on the 

incidence of adaptation difficulties of beginning pupils. (Vilcinskaja, B. J. 

2000; Kovalevova, L.M, Tarasenko, NN 2001; Zvalova, M., Zvalo, P. 1999; 
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Picture 1: Areas affecting the emergence of adaptation difficulties. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mental area 

The beginning of school attendance includes accelerated intellectual 

development, new ways of learning. School education presupposes a level of 

attention, concentration of the student and adequate performance. Demands 

for cognitive processes represent a burden on the mental area of the pupil's 

personality, in which adaptation difficulties may occur. 

The child's intellectual level is identified during enrolment in primary school. 

On its background is the development of all cognitive and intellectual 

functions. As part of it, we also see gradually formed and improved 

metacognitive processes, which are stimulated in the child by the teacher, 

taking into account the existing knowledge structures and contexts 

(Duchovicova, J., Lazikova, A. 2008). 

Before entering the first year of primary school, the attention of pre-school 

preparation and the family environment is focused on the increased cognitive 

level of the future pupil. In pedagogical practice, it becomes the most 

assessed area for managing the demands of primary education. During the 

period of adaptation, there are difficulties caused by cognitive impairments 

and mental deficiencies. 

B. Perry and S. Dockett (2003) present research findings from interviews 

with parents, educators, and teachers. The content of the questions was 

oriented towards the beginning of school attendance and they compiled eight 

resulting categories from the answers. One of them was knowledge, facts and 
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concepts needed to start primary education. Children talked about their 

importance more often than adults, expressing specific findings. Teachers 

mainly mentioned knowledge which is a part of diagnosing school readiness. 

O. Monkeviciene et al. (2006) present the findings of selected authors 

(Belsky, MacKinnon, 1994; Entwistle, Alexander, 1998; Ladd, Price, 1987; 

Pianta, Kraft-Sayre, 1999), according to which the adaptation of pupils is 

conditioned by individual characteristics related to mental maturity, 

intelligence and competence of learning. 

The future pupil is characterized by an increase in interest in typical school 

activities. Their implementation presupposes mastering the coherent 

components related to the child’s personality, cooperation with the teacher 

and classmates, the nature of the activity. The child as an individual being, 

formed in a family and preschool environment, has different ideas and 

expectations regarding learning at school. 

According to T. Slezakova (2012), the development of the child’s mental 

functions is present through the active and initiative participation of the child 

in the role. Future schoolchildren carry out activities through which their 

cognitive interests, curiosity, and motivation to learn, to the school in 

general, are formed. The learning activity, which is the content of pre-

primary education, has specific characteristics in preschool age and acts in 

the sense of an education-cognitive task. An important prerequisite for 

increasing the success of initial teaching is the acquisition of the level of 

components of the class - cognitive task, which are to be developed 

throughout the pre-primary education. 

Several authors (M.L. Kovalevova, N.N.Tarasenko, 2011; 

B.D.Elkonin 1988, In: Slezakova, T.2006) single out a disorder in intellectual 

activity, insufficient intentionality of mental functions, intellectual passivity 

as causes of difficulties at the beginning of school education. 

 

Physical area 

Before entering the 1st year of primary school, the dominant 

indicators of the physical development of the future pupil are also assessed. 

A sufficient level of gross and fine motor skills is a prerequisite for a 

successful beginning of school attendance. In the process of adaptation, 

motor-perceptual disorders are present, which become the causes of 

adaptation difficulties within the physical area of the beginning pupil. 

T. Slezakova (2006) mentions the finding of J. Drobny (1965), 

according to which somatic factors belong to the causes of school burdens. In 

the set of assessed anthropometric indicators, students with adaptation 

difficulties had lower average values than other students. Existing differences 

were noted especially in girls. In this context, the cause of adaptation 

difficulties is the individual level of resistance of the organism to stress and 

the ability of the beginning pupil to manage the burden. 

In their research, B. Perry and S. Dockett (2003) paid attention to 

parents’ views on the physical attributes associated with starting school. 

Research findings show that parents see risks in adequate nutrition and rest of 

pupils. In the context of adaptation difficulties, it is possible to consider 
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deficiencies in the given components as causes of difficulties that negatively 

affect the initial education of the pupil. 

The physical development and health status of the child have an 

impact on the course of the pupil’s adaptation. Before entering the 1st year, 

the physical maturity of the future pupil is assessed by a pediatrician, or 

another specialist. Weaknesses within the physical area cause easier fatigue, 

reduced resistance to stress, feelings of weakness, inferiority, or danger. J. 

Bednarova and V.Smardova (2012) draw attention to the risk of frequent 

illness at the beginning of school attendance. Absence from school for health 

reasons disrupts the smooth course of adaptation, complicates the building of 

relationships with classmates and teachers, increases the complexity of the 

content of the curriculum due to the lack of explanation by the teacher, 

conditions the feeling of fatigue and discomfort. 

Pupils with different levels of physical development come to the 

first year. Individually, there are differences of varying magnitude, which are 

considered to be the causes of adaptation difficulties in the process of 

adaptation. 

T. Slezakova (2012) presents problems with adaptation for students 

with disabilities, differences in the physical field. Appearance differences due 

to illness, different race, disability, impaired health, hyperactivity, slow 

psychomotor pace, or left-handedness. The mentioned causes complicate the 

course of adaptation, condition the occurrence of adaptation difficulties and 

the need for help for a specific pupil. 

 

Socio-emotional area 

Socio-emotional skills are important for existence in today's society. 

The teacher should know the appropriate options for strengthening these 

skills. The need for their development concerns all students, in the dominant 

attention are pupils with difficulties in adaptation or behaviour. In 

educational practice, it is a matter of combining knowledge with social-

emotional skills, which represents an important basis for existence in school, 

in the family and in society. 

The beginning of schooling also includes demands in the emotional 

and social area. Expectations towards a beginning pupil include emotional 

stability, emotion management, self-control, and a level of resilience. The 

existing differences between students represent a wide range of individual 

characteristics that are typical and unique for each of them. Emotional and 

social maturity, the level of social skills and adaptability have an impact on 

the existence of the pupil in the school and class team. In pedagogical 

practice, it is about joining a group of classmates, adequate communication, 

mastering and applying the rules of conduct, cooperation. The individual 

demands result from the role of a pupil, an important part of which is the role 

of a classmate. (Bednarová, J., Smardova, V. 2012) 

At the beginning of schooling, pupils face difficulties in the socio-

emotional area. The presence of such problems prevents successful 

adaptation and social integration, which at the same time weakens the 

psychosocial development of the personality. 
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According to B. Kasacova and M. Cabanova  (2011), a beginning pupil 

should have motivational prerequisites, interest in learning, school activities. 

Socio-affective predispositions include experiencing joy and responsibility, 

building will qualities in order to achieve school success. 

The concretization of the positive expectation of the school is the 

contrasting perception of the role of the pupil and the previous role of the 

kindergarten child. It is a well-perceived role through spontaneous and 

targeted confrontation with it, e.g. games in kindergarten. Ideas about the 

expected content and characteristics of the role of a pupil are expressed by 

children mainly through visible signs, while the school bag dominates in the 

statements as a differentiating element of a new elementary school student. 

Children associate their ideas with an increase in responsibility and 

independence, which copies the emphasis on reaching the age of six, 

considered a symptomatic expectation of cultural demands. (Pupala, B., 

Branicka, M. 2002) 

At the end of pre-primary education or during the transition period, 

the child intuitively leaves the role of pre-schooler and gradually internalizes 

himself as a pupil. The child’s entry into the first year of primary school 

relates to a new role of the pupil, which acceptance and mastery includes a 

set of requirements. T. Slezakova (2006) states that the unpreparedness and 

failure to cope with the new social role of the student is the cause of 

adaptation difficulties, learning difficulties and establishing contacts with the 

teacher or peers. 

 

Pre-school education 

Kindergarten has a specific position in preparing a child for entry 

into primary school. In addition to the framework requirements for formal 

education, it is important to consider the impact of the environment and the 

factors influencing the individual. Kindergarten training is characterized by a 

comprehensive approach and a universal impact of the educational 

environment on personality development. The conditions, resources and 

educational situations in pre-school education correspond to the peculiarities 

of pre-school children towards their purposeful improvement. 

Z. Kollarikova and B. Pupala (2010) state that attention is paid 

especially in working with pre-schoolers, which also includes the assessment 

of school maturity and readiness. Preparation for school takes place by 

naturally developing the possibilities and abilities of children through play 

activities. At present, it is not only focused on increasing cognitive levels, but 

emphasizes children’s confidence in their own strength, self-assurance, and 

optimal self-confidence. 

Research findings point to differences between the school readiness 

of children with pre-primary education, which is at a higher level compared 

to peers without pre-school education. (Boethel, M. 2004) Kindergarten 

encourages the child’s desire to become a pupil through artificial or 

spontaneous situations. B. Pupala and M. Branicka (2002) state that as an 

external differentiating feature, children communicate differences in the 

content of activities in primary school with a more intensive representation of 

learning and in kindergarten with game dominance. Children understand the 
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need for gradual detachment from toys and play is characterized as a 

prerequisite for entering primary school, a suitable tool for “learning” in pre-

primary education. Pupils’ expectations include serious learning 

responsibilities, institutional school learning activities, tasks and disciplines. 

The course and duration of a pupil’s adaptation at the beginning of 

school attendance is conditioned by the level of school readiness. Its 

acquisition, in accordance with the individual characteristics of the child, is 

the result of pre-school preparation in kindergarten. Based on research 

findings, T. Slezakova (2006) reports a longer duration of adaptation and the 

occurrence of adaptation difficulties for insufficiently prepared children. 

In pre-primary education, it is important to emphasize the support of 

the child’s inner strength, knowledge and adoption of strategies for 

orientation in various situations, overcoming obstacles and strengthening 

one’s own will efforts. The current issues of positive psychology include 

increasing the student’s psychological resilience, emphasizing the strengths 

of his personality and overall orientation to the student. In the context of the 

adaptation process, it is a matter of managing the resulting stressful situations 

by one’s own efforts with the support of an adult (Fredrickson, L. B. 2001, 

Matthews, D. M. 2008). 

Kindergarten has the opportunity to detect signals of adaptation difficulties 

through appropriate preventive activities. At present, they are given increased 

interest at the time of their occurrence, when they require the necessary 

solution. It is important to pay attention to the prevention of early 

manifestations of maladaptation of children entering the first year of primary 

school. 

In the professional literature, the often-cited cause of adaptation 

difficulties is the non-completion of pre-primary education (Boethel, M. 

2004; Kovalevova, L.M., Tarasenko, N.N. 2001; Valentova, L. 2001; 

Vagnerova, M. 1997). Entering the first year brings unknown challenges and 

tasks typical of the period of adaptation. At the beginning of schooling, the 

pupil copes with the new environment, exists in interaction with unknown 

adults, creates a position in the class team and meets the requirements that 

have a formal character. Marturano, (2008) state that for a child without any 

previous education, are mentioned, similar task more difficult in comparison 

to children with a pre-school education. 

Based on non-completion of pre-primary education, according to T. 

Slezakova and D. Borbelyova (2017), beginning schoolchildren do not have 

acquired skills for working with classmates and teachers, making contacts in 

a group, respecting the rules of conduct and resolving conflicts. Their 

individually appropriate and potentially growing level is a prerequisite for a 

successful process of pupil’s adaptation. 

 

Family environment 

Parents participate in the development of a pre-schooler in order to 

successfully enter the first year of primary school. The family environment is 

predominantly a source of support and assistance for a beginning pupil, but 

the causes of adaptation difficulties can be found in it as well.  
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At the beginning of school attendance, each student is at an 

individual level of personality development, coming from unique conditions. 

The success of adaptation is influenced by different family conditions. J. 

Bednarova and V. Smardova (2012) mainly emphasize the level of support in 

the family environment, the quality of training in domestic conditions, the 

overall climate of the family. The demands of school education are more 

manageable for a mature child who is positively encouraged in the family. 

The resulting changes not only concern the beginning pupil, but the 

necessary level of parental readiness is also expected for a child to enter 

school. The parents of a school-compulsory child change the usual ways and 

get acquainted with the related rights and obligations. T. Slezakova (2012) 

mentions the unpreparedness of parents who have insufficient ideas about the 

child’s survival at the beginning of school attendance, the lack of information 

about the course of adaptation and ways of support, help in case of adaptation 

difficulties. Adequate cooperation with the teacher and the school 

environment is expected from the parents of the beginning schoolboy, which 

influences the success of the pupil’s adaptation. 

E. M. Pratt et al. (2016) addressed the factors that determine school 

readiness and the nature of adaptation, pointing to the risks in the family 

environment during the child’s early childhood. Possible causes include 

insufficient cognitive stimulation by parents who do not carry out activities 

that encourage cognitive development with their children. 

On the success of the adaptation or the occurrence of adaptation 

difficulties involves the family environment. Many of the pupil’s adaptation 

difficulties at the beginning of schooling have their causes in the family. The 

family constructs the conditions for coping with the requirements of school 

education, the success of adaptation to the adequately known peculiarities of 

the beginning pupil. 

The quality of the mutual relations between parents and children 

influences the pupil’s school adaptation to which he transfers experiences 

from the family environment. Cognitive stimulation, a feeling of well-being, 

adequate reactions and expressions of interest in the child are prerequisites 

for the successful adaptation of a beginning pupil and his better results at 

school (Harvard Family Research Project, 2007). 

 

School environment 

From the point of view of a beginning pupil, the school environment 

has different characteristics than the previously known kindergarten 

environment. The beginning pupil finds himself in a new social environment 

of the classroom and peers, a school with its own regime and rules. Writing, 

reading and numeracy have a content-specific position in learning. For 

children, they are the educational tools necessary for existence in society. 

In school education, an oversizing of the content of the curriculum 

appears, typical verbal methods and standard frontal work of students are 

applied. At the beginning of school attendance, the focus is on mastering 

trivia (reading, writing, counting) at a fast pace and with a focus on a set 

performance. The presence of the mentioned phenomena, the procedural side 
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of the teaching process and the teacher’s approach are the cause of pupils’ 

adaptation difficulties (Slezakova, T. 2006). 

The important person in a one’s life is a teacher. The child is in daily contact 

with him on a different level compared to his parents. Primary school 

teachers attribute different characteristics to primary school teachers due to 

the different content of activities, the formality of the school environment, 

the level and form of contacts. 

The relationship between the teacher and the beginning schoolchild 

influences the success of the pupil’s adaptation. The nature of the interaction 

has an impact on the occurrence of adaptation difficulties. In pedagogical 

practice, it is considered to be the cause of weaker academic performance, 

negative attitudes towards school, a low level of involvement in school life 

and self-confidence. According to S. H. Birch and G. W. Ladd (1997), any 

disagreement, the conflict of the mentioned actors works as a cause of stress, 

burden and difficulties in the period of adaptation, but also later. The given 

character of the relationship limits its content, scope and quality.   

In practice, anger, anxiety, loneliness, negative school attitudes, 

impaired academic performance and results are part of the mutual contact. 

Pupils who have a positive relationship with the teacher have adapted better 

to the school environment. Mutual relations were relatively close, non-

conflicting, independent and had a direct impact on the success of adaptation, 

prevention of adaptation difficulties. Research findings suggest differences in 

the quality of relationships with teachers by gender of beginning 

schoolchildren. Teachers’ statements suggest more conflicts and more 

negative relationships with boys. On the contrary, teachers have closer and 

more positive relationships with girls. Against the background of the above 

results, we see the influence of the teacher’s gender and the overall, by 

research confirmed (Janosova, P. 2008) better adaptation of girls at the 

beginning of school attendance. 

Entry into the first year of primary school determines the nature of 

the educational process, in which elements are present to ensure the 

successful adaptation of each student. Based on theoretical knowledge and 

practical experience, the teacher creates conditions leading to a smooth 

transition of students to primary school. In his work, he should consider the 

individual level of assumptions of the beginning schoolchild, which condition 

the individual attributes of the teaching process. According to T. Slezakova 

and D. Borbelyova (2017), it is expected that the starting point of teacher’s 

work with beginning schoolchildren will be knowledge and experience 

regarding the main aspects of adaptation. In accordance with that, teacher 

should know the individual course of adaptation of each student, form the 

conditions and teaching in the classroom to prevent the emergence of 

adaptation difficulties. 

The child’s entry into the first year of primary school relates to the 

new role of the pupil, on the admission of which the kid is preparing at the 

end of pre-school education. In practice, it is an inevitable part of shaping the 

role of a pupil as well as the role of a classmate. The start of schooling also 

includes changes related to the creation and existence of the class collective. 

At the beginning of school attendance, it is necessary to pay attention to the 
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formation of good relationships between classmates. The beginning pupil 

gets the opportunity to form an optimal position in the team of classmates 

independently, with the support of the teacher. Through everyday situations, 

he concretizes his interest in contact with classmates. A pupil who 

individually perceives an unsatisfactory position in the group is confronted 

with the occurrence of adaptation difficulties. 

 

Conclusion 

The successful course of adaptation of the pupil at the beginning of 

school attendance is conditioned by many factors that have an individual 

degree of influence on the personality of a freshman. The requirements of 

school education represent the claims to all components of the pupil’s 

personality. In the interest of a smooth transition to primary school, adequate 

attention is expected to the pre-school, school, and family environment. In 

the process of adaptation, adaptation difficulties are individually present, the 

causes of which extend to several areas. Getting to know them includes many 

dimensions that encourage deeper theoretical and practical research. In the 

theoretical analysis, we drew attention to adaptation difficulties, their causes 

within the defined areas and environments shaping the personality of a 

beginning pupil. Sufficient attention is required to support the quality of 

adaptation to new school conditions, which will facilitate the transition to a 

relatively structured school life. 
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