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Abstract
Globalization changes the direction of the university education and
influences structural changes in the content of the curriculum. As
universities try to prepare graduates for practice within new global
environment, this paper points towards the need to implement global
education and some educational approaches, including development
education into the university education. Thus, the development topics can
be implemented into the curriculum of universities. This paper interprets
the reasons for implementation of such topics into university studies, and
introduces several research projects realized at the Slovak universities.
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Development of a country depends mostly on its people, their knowledge
and creativity potential which means that the educational system should be
adapted to the needs and requirements of the current world. As it should
provide the education of global citizens who shall become active citizens of
the Earth and qualified professionals in particular professions and field of
life at the same time, there is a strong need for implementation new
knowledge from particular fields of research, as well as actual knowledge
about situations in the world, social processes and phenomena, problems
and risks appearing in a new global environment. Due to the fact that in
a global world, the human capital is forced to be constantly adapted to new
conditions, it needs to solve new demands on qualifications and fulfil the
fund of professional knowledge within the whole human life, it is necessary
to pay attention to its preparation, formation and also to its use in university
education. Globalization substantially changes the direction of university
studies. A necessary condition is internationalization in order to provide
a long-term competitiveness of higher educational schools and universities
on a global, European and national level. Its task is to strengthen European
dimension of education and broaden knowledge and cultural view of future
graduates about the knowledge connected with the need to respect social
and political realia of not only European countries but the whole world.
In connection with European university studies, the document of European
Commission (2013) states that the complex strategy of internationalization
should cover key fields divided into three categories: international student
and employee motilities; internationalization and quality improvement in
study programs and digital education; strategic cooperation, partnerships
and building capacities. These categories should not be perceived

separately however, as integrated parts of the complex strategy. Slovak
universities also pay attention to the quality improvement of study
programs by the means of internationalization as they realize the need to be
flexible due to the new requirements of the new global environment in
order to be more competitive. Their task is to compete with other
universities in an open European space in a way that they strive to improve
quality of graduated as for example with creating appropriate content of
particular study programs.
Each strategy of internationalization should prove the basic values of
European culture (protection of human rights, cultural heritage of societies,
support of social coherence) and the development of cooperation with
developing countries which should be based on innovative models of
partnership strengthening the cooperation North-South and South-South
(European Commission, 2013).
J. Benyak et al. (2014) state that due to this strategy, it is necessary to
develop such study programs at Slovak universities as well. More intensive
internationalization of economic life influences changes in the structure and
content of educational system in particular countries. Economic
globalization has different influences in education and also in curriculum.
V. Mezricky (2011) assumes that on a tertiary level of education it is
necessary to implement not only the most current research findings from
a particular filed, but also development topics due to which the students get
an overview on global situations, social inequalities, risks and global
problems. The impulse for implementation of developmental topics into
education is undoubtedly the process of globalization which represents the
global integration of political, economic and cultural processes. J. Benyak
et al. (2014) also assume the globalization to be an essential term nowadays
discussed in a field of comparative pedagogy.
P. Ondrejkovic (2011) comments that higher educational schools and
universities should focus on development of study plans in a way that
through educational process students will acquire such knowledge, skills
and altitudes which help them realize their future practice in any part of the
world. Education changes not only qualification potential of a person but it
also forms and cultivates the human personality, their overall cultural level.
The human capital bears universal human skills, helping to make
statements, eliminate or limit the risks and negative phenomena in every
field of a human activity. Due to implementation of development topics
into university education, the social capital of the graduates acquiring
competences is formed. Thus, they easily integrate into the society, realize
their practice in any part of the world.
Requirements for university study in a new global environment and
new educational approaches
Actual demands of current employers in the world apparently do not cover
only professional skills and competences of specific character but most of
them take for granted that their employees can adapt to any conditions in
a new global economic and social environment and there with any problems
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they are able to realize their tasks. Human capital is constantly in a new
global environment, it is constantly forced to adapt to new conditions,
succeed in new demands for their further qualification, etc. Due to this fact
it is extremely important to pay attention to its preparation and formation.
Education altogether with innovation, science and technologies,
entrepreneurships are considered to be real engines and key priorities of
competitiveness. The competitive development of global economy depends
on educational system to the great amount, as well as on human quality of
life in particular countries. Education at universities should participate in
development of a human qualification potential and besides that also on
formation and cultivation of a human personality, the cultural level, based
on which the people are able to be implemented into different social
institutions in the world and follow demanding tasks. The education can
enable integration to the society and help gaining for example better
working places, higher income, higher social status, etc.
New global environment represents qualitatively a new level of economic
life internationalization and it connects with new demands on human
capital. We cannot doubt the possibilities which have been brought by this
new environment, but also the problems and risks piling there, too.
Regarding the fact that it is necessary to prevent negative phenomena and
effects on human lives in the world, and also on the nature, the young
generation becomes the hope. And it is necessary to prepare this generation
for the life in a globalizing world. That is an attempt of the educational
institutions at all the levels. Higher secondary schools and universities
realize their tasks and therefore they strive to prepare their graduates for
their practice which might be realized not only in national organizations
and institutions but also in the global economic structures, in different
organization in the world. They are based on the fact that except of the
knowledge and experience from the studies at home and abroad, essential
language preparation, their graduates will need also the knowledge which
will help them adapt in a new global economic and social environment and
fulfil the demanding tasks. In the education process they pay their attention
towards formation of social competences thanks to which the university
graduates will be able to cope with several phenomena, changes in the
current globalizing world and cooperate together with different subjects.
DeSeCo (Definition and Selection of Competencies) and majority o OECD
countries implemented social competences among nine key competences,
which represent abilities to create mutually prosperous and constructive
relations with others and they are key ones for stimulation of cooperation.
Social competences are undoubtedly important for university graduates, i.e.
highly professional experts who will realize their practice in a new global
environment. Thanks to them they are able to enter into the complex of the
global problems and examine connections between their lives and people,
places or problems around the world.
Different authors – teachers, psychologists and sociologists focus on
development of social competences and they suggest several methods of
their formation (training of social skills, a training of social competence,
development of personal potential, etc. The above mentioned methods have

been used mainly in primary and secondary education and some of them
have started to be used also at universities, as for example within the global
education.
Global education becomes an actual form of education in a modern society
which helps forming social competences of pupils and learners at all levels
of schools. Global education is considered to be the “progressively
developing educational approach supporting comprehension and
cooperation among people. It involves learning about problems and
phenomena overcoming the borders of the countries which are of a global
nature. These are mainly ecological, cultural, economic, political and
technical problems. Global education emphasizes perspectives, needs and
visions of perceiving and understanding problems from different points of
views, cooperative learning, critical thinking and responsible action
respecting intercultural, ethnical, national, regional, local, group and
individual differences. The global education represents a new stream in
education which has now a nature of a movement. It is mostly realized at
secondary and higher secondary schools and in the form of practical
activities, cross-curricular topics and complex projects.”(Prucha, Walterova,
Mares, 2008: 69).
G. Pike and D. Selby (1994) understand the global upbringing as a direction
interconnecting reflections of global problems of the Earth (planetary
consciences), pedocentrism (emphasis on a central status of a child in an
educational process) and system theory (focus on relations among
elements). “The aim of the global upbringing is generally a development of
global knowledge of learners and their preparation for lives in the global
world.“ (Svitacova et al, 2014: 70). Global upbringing is a philosophical
framework and a practical way of education for the democratic society and
sustainable future. Global education is its part which focuses on a global
context in teaching and learning. Within the classification of the current
directions of pedagogical thinking the global upbringing might be
implemented in the group of social theories of education with the idea that
transformation of schools has a broader social dimension and the main
objective of education is a change, reconstruction of the society. Global
education is a part of it which focuses on a global context in teaching and
learning. Maastrict Declaration of Global Education was approved in 2002
and it has become an important document covering global education. This
declaration published a definition of the global education issued by the
North South Centre Council of Europe (NSC).
Global education is a process in which didactic aspects come first. From
this point of view it focuses on mediating the educational content with the
aim to develop knowledge from the field of the global problematics.
“Through global education the increase of global topic awareness related to
every individual towards the critical thinking within these topics and deeper
comprehension of the fields and topics relating to the whole world.”
(National strategy for Global Education for 2012 – 2016: 1)
The National strategy explicitly states that the global education is perceived
as a covering principle. Global development education is a part of it
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(education on problems of third world countries and global poverty),
environmental, multicultural, peace education as well as education towards
the human rights under the global context (Ibid.)
Implementation of modern educational conceptions, based on actual trends
in the society as well as from the modern knowledge of the pedagogical
theory into the process of the university study are considered to be an
effective instrument of the support of university quality. One of the modern
educational approaches is also a development education or development
studies. R. Malachovsky (2011) states that in case of non-pedagogical
universities, the term development studies are suggested. The general aim
of founding development studies in Slovakia is a preparation of future
development workers, so-called practitioners, who are due to crosscurricular focus of such a study program, able to apply in political,
economic and socially focused professions.
E. Taldikova (2011) states the above mentioned terms have been
naturalized in the academic field in western countries. They put a stronger
focus on problems of development support of developing countries rather
than the terms like global education and global development education. For
R. Malachovsky (2011) development education should develop skills
enabling perceiving the world more attentively in which we live and it
provides us with values leading towards cooperation and acquiring
sustainable development in the world. E. Mistrik (2014:19) states that it is
“education towards noticing global problems and responsibility for the
global development of the human kind.“ J. Hips and P. Durisova (2006)
introduce its aim as gradual implementation of global and European
dimension into the process of upbringing and education. It focuses on the
“clarification of connections between global happenings and developing
countries and it represents an excellent and interesting addition to the
content of various subjects or afterschool activities. Development education
supports an active participation of all citizens in their global attempt to
remove poverty and disadvantaging.
The aim of the global upbringing through the above mentioned approaches
(global education, global development education or development education)
is to strengthen the feeling of belonging towards the global society and
adequate introduction of global challenges, but also problems, risks or
threats in the world. At the same time, for J. Lysy (2007: 88) the aim is to
lead citizens towards understanding that the world is interconnected by the
systems of cultures and activities and local decisions influence it and vice
versa, the local decisions are affected by the global problems.
One of the aims of global upbringing is to grow pupils and students to
become global citizens. Future universities should be transnational and
educate global citizens and they are expected to be interested in various
questions and problems in the global space related to all citizens in the
world. “Global citizenship thus represents an idea that human kind creates
one big society which should be based on understanding, solidarity,
cooperation and mutual support and we as global citizens shall be able to
accept responsibility for the development and direction of this
society“ (Svitacova et al, 2014: 50). Education towards global citizenship is

equally important at universities. Its task is to provide students with
knowledge, skills and approaches in order to understand the rights and
obligations they have as global citizens. Thanks to this they should acquire
a positive approach towards citizenship and become active and responsible
members of the society not only on a national but also transnational –
global level.
Development topics in university education
Qualifications and Curriculum Authority (2010) introduce several reasons
for implementation of development topics into university education. First of
all, they reveal a global dimension which focuses on the research of such
facts which connect us with the rest of the world. Mainly through education
thus students are able to get to the complex of the global problems and
search for connections between their own lives and other people, places or
problems around the world. The global dimension touches developing but
also developed countries. It helps students develop their images of different
forms of their future as well as tasks they can take in a new fair and
sustainable world.
Except the fact that development topics reveal the global dimension to
students, they inform them about a situation in the world, help them realize
their position in a globalizing world and also tasks they have as global
citizens. It is possible to state also other reasons for implementation
development topics into university education. They relate to the future
practice of university graduates in a new global environment. We assume
that will take mainly leading functions in which they will have to cope with
cultural peculiarities and other problems not only in the organization but
also in the wider environment. As for example, it is expected that by
fulfilling professional and working tasks they will encounter global
problems, risks and threats, but also they will have to make statements on
different processes in the world such as migration, poverty,
multiculturalism, terrorism, etc. Thanks to implementation of development
topics into educational process at universities, students can gain valuable
information on actual happenings, processes and situations in different parts
of the world. Furthermore, it is assumed that they can realize their
responsibility in their tasks in the society and at the same time, share
responsibility for economic, political, social and cultural development of
the world as for the sustainability of natural environment in a local and
global level.
The National strategy for global education (2012-2016) deems students and
academic employees to be one of the target groups of the global university
education. Its main aim is “to provide the target groups with information
enabling comprehension of social, environmental, economic and political
processes in the world develop critical thinking and form global attitudes.”
(National Strategy for Global Education for 2012 – 2016: 7). Regarding this
aim, university education shall cover also main topics of global education
(globalization and mutual interconnection, global problems and
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development cooperation, multiculturalism, environment regarding the
global aspects, and human rights.
Besides that, particular universities can implement further topics into their
curriculum regarding the specialization and focus of particular faculties and
universities (Implementation of development topics in curriculum is not
mandatory. Development education is possible to be realized also by other
forms). As for example, graduates of economic faculties and universities
are expected to realize the complex nature of the current world, i.e. mutual
interconnection of the nature, culture, technologies and economy as well as
connection of particular regions as well as mutual interdependence of
developed and developing countries, etc. Besides gaining professional
knowledge from the field of economy, management and marketing, it is
more than important to get more complex knowledge on situations in a new
global environment, processes and phenomena, but also about problems
occurring there.
In the research focusing on implementation of global development
education in the education process at economic faculties (under KEGA No.
006SPU-4/2012), running in 2012 – 2014, teachers from departments of
social sciences from several economic faculties through their workshops
pointed mainly at the fact that many students lack the ability to see the
things in relations. Social phenomena and processes altogether with
economic ones are perceived by them separately. However, these topic and
problems covered by global development education are more or less
implemented in all the subjects taught by these departments. Except of this
fact, the study plans contain also other subjects/courses in which the global
and development problematics are involved. Based on this fact, the
workshop participants agreed with the need of systematic implementation
of development topics into education at economic faculties and universities.
Development topics should contribute and develop some knowledge which
was acquired in the professional subjects. As for example, reveal the
reversed side of economic globalization and point at some processes in the
new global environment accompanying globalization and human lives.
These are topics which can be implemented in the four main fields: political,
social, economic, and environmental. These fields correspond with the
main aim of the global education, structured by the National Strategy for
Global Education for 2012 – 2016 which says that “the main aim is to
provide the target groups with information enabling understanding the
social, environmental, economic and political processes in the world,
develop critical thinking and form the global attitudes in citizenship.“
Partners of the project agreed that i tis appropriate to implement the
following topics: Origin and tendencies of globalization development
(technical, economic, social factors and political connections of
globalization), effect of globalization on changes in the system of
international relations. Further on the topics: Applying human and social
rights – significant condition of humane realization of the current
globalization, Democracy and society and last but not least, the topic of
Global citizenship. The social field should be enriched with topics such as:

Multiculturalism, Cultural identity, Differences and intercultural
communication, Migration, Population problems.
Extremely important is an economic field where i tis appropriate to
implement topics such as: Social responsibility of entrepreneurship in
a new global economic environment, Infrastructure and economic
development in developed and developing countries of the world, etc.
Environmental problems are equally important for students of economic
faculties and universities. As for illustration: Global problems of
environmental nature, Energetic problem, its performance and solutions;
Global contributions of energetic use of biomass, Biogas stations in
developing countries, Technics and technology in the era of globalization.
Several topics which should the global development education contain at
economic faculties are implemented in the content of a new university
textbook Global development education for economists which is primarily
aimed for students of economic universities and faculties but also to
economists in the practice..
Nowadays, other projects have been working on the implementation of the
global development topics into the tertiary education and the project
coordinators are the university teachers. As for example projects Global
education at the Faculty of Ecology and Environmental Sciences and
Global Education in Connections have been running at the Faculty of
Ecology and Environmental Studies at the Technical University in Zvolen.
The project of the Centre of the environmental study and ethical education
Živica and Technical University in Zvolen was supported by the Slovak
Aid within the call No SAMRS/2013/ - Development Education, the
capacity building and co-financing of projects approved by the European
Commission under the National Program of the Official Development
Support of the Slovak Republic for 2013.
The main aim of the other project – Global Education in connections is to
create conditions for implementation of development topics in the study
programs at the university level. (Project CEEV Živica, approved within
the grant of the Slovak Aid). In order to follow this aim, an international
research was realized with 300 students of the Technical University which
was carried out in cooperation with Professor Vanessa de Oliveira
Andreotti from the University in British Columbia, Canada. The
international methodology of research was applied on 20 foreign
universities and the Technical University in Zvolen was the only one
joining the research form all the middle and east Europe (Zaludko, 2015).
In real, there was an innovation of 5 subjects in minimum at 3 faculties and
one university program Management and Financing of forest enterprises at
the Technical University in Zvolen. Into all of the above mentioned, the
development topics were implemented.
Implementation of development topics into university education can be
considered to be an important step towards labelling Slovak universities as
“global universities.“ The proof of this is an initiative project: Global
university III: Implementation of development topics into the system of
university education, which is realized under the SlovakAid scheme in
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which the Pontis Foundation is a coordinator. The main objective of the
project is to create conditions for implementation of development topics
into study programs at non-philological universities. The specific aims of
this project focus on the support of development education at the Slovak
University of Agriculture in Nitra and at the Faculty of Art at the Comenius
University in Bratislava (the Department of ethnology and music studies)
and for preparation of professional capacities for further institutionalization
of development studies at Slovak university of agriculture in Nitra. Last but
not least, the aim of the project is to rise more active interest of students
about the topics in development education.
Four educational programs of life-long education were developed which
focus on development topics (Sustainable agriculture in rural development,
International Relations and Globalizations, International business, Regional
Development and Marketing (for more information see the project and
events at the Slovak University of Agriculture in Nitra). Under auspices of
the Life-long learning education Office coordinated by the Rector´s office
of the Slovak University of Agriculture a piloting course Development
education for students of Master and PhD programs, consisting of four
accredited programs. Its realization was carried out in four parts involving
actual development topics. After finishing the piloting course the graduates
were given the Certificates on Attendance in Accredited Educational
Lifelong Learning Programs. Educational materials and university textbook
– Development Education were developed for students’ support as well as
Topics and methods II for the purposes of further education of development
education at the Slovak University of Agriculture and the Faculty of Arts at
the Comenius University. We can thus state that both universities are
provided with relevant literature about development studies. It can be
assumed that these materials will serve as a base for further
institutionalization of development education at the Slovak University of
Agriculture in Nitra and via accreditation at the Ministry of Education of
the Slovak Republic.
One of the project contribution are also new voluntary and guest lectures
related to topics from development education for students of the
universities joined to this research project. The guest lectures are realized
by the teachers from the universities which are the partners of the project.
Last but not least, some researchers have been provided with the possibility
of stays at some professional institutions abroad, they gained professional
experience and started deeper international cooperation. A long-term and
main contribution of the project Global University III: Implementation of
development topics into the system of university education is the fact that
both the teachers and the students at the universities gained information
from the field of development education, are more deeply engaged with the
problematics and they are able to use the acquired knowledge in their
practice.
Conclusion
It is more than necessary to inform students about development topics and
implement new educational approaches at different faculties and

universities in order to make university education of a higher quality. We
can agree with the motto that “being educated in a current globalized world
means to have an access to quality global education enabling improvements
in understanding of globalizing aspects of the culture, economics, society as
well as the political system – at different levels – local, regional, and global
one“ (Lysy, 2007: 6). As it is obvious from this paper in Slovakia nongovernmental organizations e.g. Pontis, Zivica have been engaged in this
direction for a long time. However, schools and schooling institutions as
well as Slovak universities are one of the key actors of the National strategy
for the global education for 2012 – 2016. Their task is to provide the
students more deeply with understanding particularities and inequalities in
the world. They should be able to reveal of their reasons and find solutions
for many other problems which are piled in today´s world. Regarding their
specializations they should pay attention to particular topics, update them,
add necessary information and interpret them accordingly. Moreover,
applicable forms for their implementation into educational process should
be found. Thanks to implementation of development topics into university
education also goes hand in hand formation of professional profile of
university graduates who are then able to find vacancies in different
institutions and organisations in a new global environment. Implementation
of development topics into educational process at Slovak universities thus
becomes an effective way of increasing their competitiveness in the world.
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